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PREFACE

Under the auspices of the project, “Capacity bogdactivity to help local Ukrainian
institutions reinforce migration and socio-educadib policy aimed at children,
women and local communities,” schools were consdig@rivileged spaces in the life
of “children left behind” whose mothers have migadtio Italy. This pedagogical
guide was created to reinforce tools and strategiegeachers using a psychosocial
approach.

The psychosocial approach to migration proposethbyinternational Organization

for Migration provides essential interpretive tothst account for the complexity of

the migration process in all of its various fagg@srsonal, social, cultural) in host and
origin societies.

“Transnational Families: A pedagogical guide fadeers” is the result of a training
experience with Ukrainian teachers from the “Boi@sinchenko” Postgraduate
Pedagogical Institute, at the University of Kiev.

Theoretical reflection and the desire to created tor school personnel allowed
IOM to promote a mindset of integration and skiégchange to improve the
management of classes that include the childrenigfation.

The tools proposed are intended as a reference gunidomplement already existing
skills and favor psychocultural sensitization isaxiety that is being transformed by
a strong migratory push. The aim was to help Ukaairieachers see themselves as
co-protagonists in the complex identity shift tratcurs in children of migrant
mothers and as well as help them recognize theaéidual potential in their daily
interactions with pupils.

Analysis of the psychosocial dimension of a societyransition revealed a parallel

between the transformation in the identities ofdren left behind as a result of their

current situation and the transformation of thecheas’ own identities as they

observe the phenomenon of migration, but couldh@tsame time choose to become
the main protagonists of it.

The guide stresses the importance of promotingtipesa scholastic environment
that provides children the opportunity to be heandl comprehends their difficult
conditions.

This publication will be distributed to Ukrainiast®ols nationwide as requested by
the Ministry of Education, which was a partnerhie project.



I ntroduction

Today migration is a structural phenomenon in allrdgries. It is an issue of great
complexity that it is not, as one would assumeinagpk, linear movement: leave-
return-leave again — return again, and so fortlr. tRhis reason, it is important to
render it “visible” in the society of emigrationdimsert it as dona fidecomponent
of school curricula from the primary to secondayel to educate students about this
chapter of their national history.

Strong contradictions surround advances in tranapon and facility of movement.
As all barriers to the free circulation of goodsl aapital are progressively abolished,
barriers to the free circulation of people beconweasingly rigid.

The separation of children from their parents temflue to laws regulating entry and
exit visas from countries of intense emigration &ardily reunification procedures in
countries of destination. In the specific case ehdle Ukrainian migration in the
domestic labor sector, we find an inadequate bedislation establishing minimum
living and working conditions and standards forgamous work, not to mention
insufficient legislation outlining the functionsights and responsibilities in this
sector, where human and civil rights, especialbséhof children, often go ignored.



Part 1: Transnational Families and School
CHAPTER 1: Contemporary International Migration

Today contemporary international migration is part of a transnational revolution
and one could certainly argue that in the last dewades it has assumed dimensions
and significance large enough to directly conditdomestic and foreign policy in
individual states. Large-scale migratory flows, #xample the great transoceanic
emigrations, have occurred in other eras as walwéver, the current chapter in
migration history presents some new and particulanteresting characteristics,
leading many academics to refer to thisthe age of migration.”

Although the widespread nature of the phenomendheaglobal level has produced
diversity in migratory models, we can identggveral fundamental characteristics
that provide greater understanding of the rolentérnational migration in the world
system:

1. The globalization of migration: An increasing number of countries are
simultaneously affected by significant migratory vements, with increasing
diversification of areas of origin. In other wordse observe a progressive
growth in the number of countries affected by thieenomenon. Moreover,
there is no net distinction between countries ajiorand destination. Many
countries, as in the Mediterranean area, are laothiories of emigration and
immigration. Another interesting aspect of the glatation of migration is
that a larger number of countries of destinationengee immigrants from
diverse economic, social and cultural contexts.

2. The acceleration of migration: International migratory movements have
increased significantly in all major geopoliticakas of the world due in part
to advances in mass communications and the speedoaination circulation
and transportation. But this acceleration of mignatflows has also led to a
severe regulation of entrances on the part of émsttries. One priority on the
European political agenda, for example, is cordfdhe external borders of the
European Union. Many neighboring countries, inahgdnon-EU members like
Ukraine, collaborate on numerous projects to marmgoggational cooperation
along their external borders with member statees&hprojects regard both
implementing joint border control with the Europdanion as well as training
border guards to collect information on illegal der crossing techniques and
human trafficking.

3. Thedifferentiation of migration: Host countries see an increasingly complex
composition of migratory flows, with a wider array types of migration and
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diverse categories of migrants, such as economgcamis, frontier workers,

seasonal workers, female migrants, asylum seeksfiggees, unaccompanied
minors, unaccompanied minor asylum seekers, ssatgbersons, displaced
persons, etc.

4. The feminization of migration: In all regions of the world, women have
assumed a significant role in the phenomenon ofatian. Since the 1970s
this has meant a significant increase in the immdeof females within
migration flows and in immigrant communities. Howevwe must emphasize
that women are often the drivers of the initial $d& of the migratory
experience.

5. The growing politicization of migration: Migration flows tend to be
progressively regulated by migration policy in ctiies of destination. In fact,
contemporary domestic and foreign policy, as wsllbdateral and regional
accords, are inevitably influenced by internatiom&ratory movements.

The European Union has considered contemporargnetienal migration a matter of
priority since the late 1980s. Migrant workers ateucturally necessary to the
economy of European countries from several poihtseov:

- Demographic: low fertility; ageing of the populatio

- Economic: a future issue for highly-skilled and lskilled workers alike;

- Social: young Europeans are increasingly less ngillio accept low-skilled
employment.

Migration does not occur by chance: it is provokitds structured and located in
very specific historic periods. It is reductive tioink of migration as the mere
movement of the labor force from a less-developedntry of origin to a more-
developed country of destination, as if the questi@re nothing more than excess
labor on one side and available employment on thero

Migrants are not isolated individuals who reacthe “call’ of the labor market and
bureaucratic regulations. They are social beingadrto improve their lives (as well
as those of their families and communities) throaglactive migratory process.

Therefore, it is also important to interpret theid®n to emigrate from thaibjective
perspective of the individual who chooses to migrate, rath®ant merely observe
objective reasons that can all be traced to saataipomic and political pressures that
are so intense, they almost seem coercive. Ordystijective viewpoint will help us
to understand what occurs within the family whemather or father decides to
emigrate, leaving his or her children behind.



CHAPTER 2 - The role of schools: integrating antkracting with the children of
emigrants

Migration affects, and inevitably transforms, all spheredifef in host and origin
societies.

What is the role of education in a rapidly changsugiety? Contemporary issues
such as globalization, migration, the diversitynadlticultural societies, as well as
social, cultural, economic and political relatioisit take place a global level and
inextricably link countries, present a great challe toPedagogy

School is one of the fundamental agencies of gaat@dn and is therefore the chosen
location for mediation and implementation of usedhtegies to help the children of
emigrants through the difficult process of socwtian in the absence of one or both
of their parents due to emigration.

In a school where a significant number of pupils #re children of emigrants, one
must ask the question: How can we ALSO responbd heeds?

This is not a simple matter of the right to attesathool, but also of identifying and
making pedagogical, didactic and cultural teachowls available to accompany and
sustain these students as they achieve the leeeluzfation they desire.

o What does it mean to guarantee students who arehifdren of emigrants
equal opportunities in scholastic success?

o What are the pedagogical models and strategiesdmaserve as best practices
for their reception?

More than just bureaucratic procedures and educdégislation,reception is a
multi-faceted term and a concept that also refeiater-personal relations, attitudes,
and non-verbal communicationrefational leve); to emotions and feelings
(emotional levegl and to knowledge and teaching methddsgnitive level

Various aspects should be considered in educatudests who are the children of
emigrants:

» Administrative-bureaucraticThe collection of documentation related to the
family and legal situation;

» EducationalEEducational course curricula. The specific aleitand needs of
the children of emigrants. Collaboration with cestdéor extra-curricular
activities;

» Communicationinformation and communication between the schodlthe
family. Non-verbal aspects of communication;

» Relational: The teacher-student and student-student relaijpnsnd
interactions in the classroom;

» Social:contact with agencies and associations on thieaistr




The significant presence of children with emigrgdrents in schools clearly
indicates a need to reflect on ways of perceiviaxperiencing and facing the issue of
children left behind in an institution’s day-to-dagtivities. Educators should also
examine the new responsibilities of academic persbm the fields of formal and
informal learning.

New responsibilities of teachers:

» Acceptworking with other teachers at a cross-cuttinglev

* Introduce participatory educational approaches based on nirgie and
dialogue to promote reciprocal respect and shararhing in the classroom,
whereteacher and pupil are engaged in the same search for knowledge and
awareness.

« Continuously evaluateavailable educational tools;

* Incorporate educational activities designed to respond to pgeeific needs of
the children of emigrants, not as a marginal pathe school curriculum, but
as a central component of it;

» Be willing to shift methods from a traditional, frontal teawhicurriculum to a
more interactive approach;

» Createforms of interdisciplinary collaboration;

* Agree to improve professional abilities through trainirejyd continued
research of study materials, work proposals, andndgoof educational
cooperation;

» Developempathy towards pupils to create a relationshigeciprocal trust and
reduce the anxiety, diffidence and distance betweacher and student;

* Monitor and organize moments of socialization betweerspiates to create
social cohesion and solidarity;

» Experiment with different forms of interaction with the locabntext and with
the institutions and organizations active in theldv@f migration. Seek out
potential opportunities for collaboration.

School —Family: building a relationship

A fundamental element to guaranteeing equal oppiigs for academic success
among the children of emigrants is the school-famglationship.

How can families pass on their life experiencesmwtiey are suffering from intense
psychological distress and often perceive messaigegection from their children?
Schools can support families in their educatiordé by constructing a dynamic
school-family relationship, which entails sharimgth parents and not workinfpr
them.

In the migratory process, relationships within family structure often change and
transform and become necessarily different fronseéhof the rest of the “sedentary”
community. Referring to the culturally traditionfmily as the only identifiable



model negates the value of these new experiencdsharders the necessary
reciprocal recognition between the families of enags and the school.

Teachers play a fundamental role in collaboratingh wamilies to prevent the
insecurity that ensues in children following drasthanges in family life. School in
general must reassure children and their famihias all expressions of family culture
are considered equally important.

CHAPTER 3:An educational process within the school curriculum
Cross-cutting Educational Paths

The objective of théCross-cutting Educational Paths” idea coincides with the
general aims of education. The goal is not simpéytheoretical learning of concepts,
knowledge and abilities; this type of educatiorasms to modify individual and
collective attitudes and behaviors.

This process entails learning the concepts, larggiagd procedures that contribute
to greater self-awareness and awareness of re@itynderstand it critically and to
become an active participant and agent of changgracting with it.

“Cross-cutting Educational Paths”:

« Offer models of identity that are essential to hpyoung people develop a
sense of who they are and what their role is inespcwith special attention to
children from diverse family histories and cultyres

» Make the world seem comprehensible, familiar angelby. Create conditions
for coexistence and awareness of one’s identiguihin dialogue with others;

» Allow for reflection on the self and on one’s owistbry;

» Teach younger generations to decipher linguistt @ritural codes as well as
non-verbal language. These symbols help the indaliddevelop the
fundamental values required to become adults capablautonomous and
critical thought.

From elementary to secondary school

First of all, this technique is a way to re-estsila balance between cognitive and
socio-emotional-relational objectives and to favaterdisciplinary coordination
between school subjects.

“Cross-cutting Educational Paths” are inserted imtormal school curricula,
becoming veritable “textbooks,” in and of themsslvi¢ is not therefore a question of
applying educational activities in stagnant, fragtaey or episodic compartments
(non-communicative), but rather of identifyirigemes implemented in a cross-
cutting educational curriculum of all teaching disciplines.

The diversification of objectives, content and teag strategies, according to the
level and category of the school, will allow teashé address various problems
without excessive simplification.



Cross-cutting Themes

Main themes must includeross-cutting issueghat either refer to intense emotional
or ideological matters (such as identity, gendsues, migration, development,
racism, etc.), or more seemingly neutral quest{gnsh as nutrition, clothing, play,
shopping, communications, etc.).

All of these themes allow for reflection on pastlgresent society, calling on the
disciplines of history, geography, sociology, aaflulogy, economics, and
psychology to address the themes of diversity, axgh, collaboration, conflict, use
of resources and economic and political inequality.

Thematic categories and cross-cutting teaching urst

Educators can plan a certain numbeth#fmatic categories each of which treat a
different issue from year to year, addressing aayasf fundamental concepts, many
different areas of concern, and various disciplyireggproaches.

The teaching units are outlined to unfold in spegiaths which differ according to
educational level and category, from elementageimndary school.

One could apply the following criteria to plannitige Cross-cutting Educational
Units:

o In Elementary Schools— Describe the main issues through analysis and
comparison of several cases;

o In Middle Schools— Analyze the different causes of the problem ideatify
possible consequences, such as, for example, toegses of transformation
connected to them;

0 In Secondary School Theorize about the problem, including the indinat
and collective responsibilities connected to it pnospects for the future.

Choice of themes

Selection of content could be erroneously consdlexemarginal moment in the
teaching activity. This logic however must be rée and reversed because the aims
of all teaching must be those of educating studémtanalyze the complexity of
phenomena on a case-by-case basis, learning torebem the variables that
determine them.

It is important place theulture of the boy/girl at the center of decisions about
which themes to address, in order to guaranteetaféelearning. This entails:

 Working with the diversefamily cultures of students Starting from the
individual/family culture of each student mea®srching for and finding the
culture linked with the local indigenous communityand also the one linked
with the emigration experience.



Promote the child’s family culture, which may nacessarily coincide with

that of the rest of the community of origin to pide/various perspectives on

the “same” reality.

them

CHAPTER 4: Teaching Activities and Proposals
Word Association: In this classroom activity pupils form a circle witheir chairs.
The teachers must guarantee a safe atmosphere whidcilow students to freely

express their creativity.

Discover thedifferent perspectivesof these students and create themes out of

Word Association:
Migration is ....

Word Association:
Children Left Behind are...

Compare two words

Ask students to name tw
with

words related

migration

Ask students for
rwords describing a chil
left in the home country

twi(

hSelect two of the word
dprovided by the studen
that are most similar t
create a connectia
between migration an
children left behind

o 5 0O

Game: Eye of the Cyclops:

Suitable for the Children Left
Behind session

Comparison of experiences

Form pairs that wil

embark on an imaginat

journey; one of thg
partners is the guide, whi
the other pretends to |
blind. The student wh
assumes the role of t
guide becomes the othe
“‘mind’'s eye.” Have eac
student take a turn
playing both roles.

Ask students what it fee
yike to take an unknow
2journey, accompanied [
esomeone else, to sensiti
péhem to the idea of bein
punfamiliar with different
reustoms, languages a
’sultural behavior

R

At

dHave individual student
nshare their feelings wit
yhe group

ze

g

nd

>0 0

Combination Game:

Suitable for the Children Left
Behind session

Comparison of experiences

Ask students to wal
freely around the roon
without bumping into eac
other. When the teache

says stop, the studentsf who leaves and wh
must align themselvesstays in the origin country
according to who feels:

Good or Bad

Ugly or Attractive

Happy or Sad

Migrant or Child Left

Behind

KAsk the children how i
\feels to be labeled, to ha
hto choose a side. Discu
rthe feelings and behavio

tHave individual student
vehare their feelings wit
sthe group

rs

0

>0 O

1C



1SourceStrumenti per il lavoro psicosociale ed educat®®.Giochi Psicologici per
la conduzione dei gruppbi Sabina Manes, 2008 Franco Angeli
2SourceStrumenti per il lavoro psicosociale ed educat®®.Giochi Psicologici per
la conduzione dei gruppbi Sabina Manes, 2008 Franco Angeli

Gender Identity and Female Migration

The formation of gender identity is a theme thagards emigrant families in
particular where the main figures of identificatiéor children — the mother and
father - are often missing. Addressigender identity in a “Cross-cutting education
unit” can stimulate discussion both for students teachers.

It would be particularly interesting to overlap tteme ofgender identity with that
of migration. Female migration is a very relevant issue in coptaary international
migration.

Emigration touches all spheres of society. Emigrating meaasirig one’s family
and community behind as well as one’s traditionsyswof living, feeling, acting and
thinking, one’s language and religion as well ao#der social, political and mental
structures of society, characteristic structureshefindividual and the society... In
short, one’s history.

For this reason the study ofigration with a gender approachcannot be anything
but interdisciplinary : sociology, anthropology, political science, higtceconomics,
geography, demography, statistics, psychology, geghaand law are all essential to
building a general and profound comprehension of this phenoamon.

Planning the Cross-cutting education unit on “Gender ldentity and Female
Migration.”

First Cycle for Elementary School:
Being female, being male
An educational program with several units that ergd what it means to be female
or male on the physical level as well as with rdgay behavior, habits, tastes,
language, etc...
Migration:
Comparisons and stories about migration.
» Is there an emigration experience in your local icmmity?
* And within your family?
 What does it mean to emigrate?
* Why did migration occur and with what goals?
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* Who migrates, the females or the males in the fgmil

Second Cycle for Middle Schools:
Becoming Female and Male
A multi-phase unit that examines the social factbet influence the development of
gender identity, for example family upbringing, teepectations of others, gender
relations and social role, etc...
Migration:
« What social and family factors influenced the diecizo emigrate?
 What does emigration mean when it is the woman an teaving? Why the
woman? Why the man?
* What changes in family life?
* In the absence of one or the other, do the rolédkeofnan and woman change
within the family?
* What new relationships develop between the famigynimers left in the home
country and the person who has left? If it is them&an who has left? The
man?

Third Cycle for High School:
Femalesand malesin real life and in the imagination
An educational program with several units on theriks woman and man in
literature and art, feminists movements of the $98ad 28 century, official and real
rights of women in Ukraine and in the world, thatenships between boys and girls
today, etc...
Women and men in the reality of emigration andith&gination:
* What is the history of Ukraine as a country of eraigpn in the 20th and 21st
centuries?
* Male migration?
* Female migration?
 Where have they gone and what are the work opptdsirthey've found in
the country of immigration? As a woman? As a man?
* What is the perception on the female migrant inditkan society? And in the
host society?
 What is the role of advertising, and what formseapression in language
represent Ukrainian female migrants? And male Wkaai migrants?

Create Stories
The Migration and Children Left Behingtory workshop is a tool to create narrative
or arts and crafts projects on migration and chitdeft behind.

The workshop consists in asking students (elemgnmarddle and high school) to
create individual stories, or objects with the #lde material (colored paper,
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crayons, fabric, glue, stones, feathers, pendiisigs etc), from the point of view of a
migrant or child left in the home country.

The creation of the story or object occurs in tipkases:
- Phase One: individual construction (30 min)
- Phase Two: comparison of individual stories anekclgj pairing off into small
groups, comparison of work (15minutes)
- Phase Three: creation of a new story or new olgattof the meeting with
others that occurred in Phase Two.
Story example:
Andrey is a child who does very poorly in schooé shows no interest during class
and is often absent. His mother left for Italy @ figears ago and his father takes care
of him. When he is at school, he prefers to playwis friends...

Analyze the stories or objects created by the stisd® identify the psychosocial
needs of thenain charactersstarting from a few anthropological bases:
* The relationship between generations
(parents/children/grandchildren/grandparents)
* Gender identity (difference/similarities betweenasaand females)
* The significance the community attributes to lifnges
* The relationship between rich and poor

Final discussion on the group work and definitidmogrant and child left behind.

3Source: Connecting Stories, Ricerca-azione nebitordelle rappresentazioni sociali sullo stranj€@onnecting
People, ETNA, Interculture International FoundatiBSN, IOM Psychosocial Unit, Department of PsychgloUniversity of
Cagliari, October 2009

CHAPTER 5: The School Library

Why read? Why make boys and girls read?

It is important to reflect on the Pedagogy of Ragd+ on the importance of stories,
which with their plots, always hide an exhortationbuild one’s own life story and
live it as a central character within a larger §tor

Books push us to reflect on the value of stories$ @u@ir constant presence in our
existence. Stories, methodically sought out andemiered in everyday life, have the
fundamental function of becoming reflections ananpanions to our experiences,
our fears and our doubts. We must consider oursatvan characters of our own
stories, with the possibility of constructing owmpersonal existential path.

The realm of the story, the fable, the literary exgnce, holds a place above
judgment. Stories are told through dialogue, listgnindividual and collective
reading and informal discussion where the studeader becomes protagonist.
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Where reading leads us to imagine other pathsy titbestories, different from those
that seem already laid out for us.

School libraries are unequalled as a place to activate PedagoBgading strategies

that:

. promote interest and curiosity in books;

. bring books closer to the life experiences oflstiis;

. interest children in educational reading and pmtnreflection and discussion
on several central themes such as the importangeasdions, and the need for
guidance through life, fear and growth.

The school library is of vital importance. Therenis doubt, however, that it must
reflect the needs of the school's pupils who usasitwell as the realities of the
society in which it is located and the culturelwé time.

Work together to build a “Migration Corner”

The construction of a space dedicated to themkedito migration within the school
library should include two sections:

. Fantasy books section — “Fairy tales and fabléMyths and Legends,”
“Novels and Stories,” “Mysteries,” “Science Fictibetc...

. Informational volumes such as social science bmoks (sociology,
anthropology, psychology,...), history, geography agl@yion texts as well as those
on language, art, literature, etc...

It is important that everyone participate in theatron of this space, which must
develop in conjunction with the activities eachsslahas selected to address this
theme. From the beginning, this space must apgsanm tb change, growing day by
day, accepting the suggestions of students anddeaalike. In this way, it can
ultimately preserve the memory and document arreepieriod of activity on the
theme of migration.

Reading Promotion Activities within School Libraries

Reading workshops - methodology

. In creating a project, it is important to idewtifs objectives, methods and the
procedures;
. Formulate a calendar of meetings in the libratyis fundamental that the

workshop guarantee a regularity and duration téat three months;

. Have the children identify the aim of the workphp events and practices
through which to realize it;

. At the end of the workshop, encourage studentsréate discussion and
writing groups.

Example: “Fairy tale reading workshop”
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Fairy tales not only entertain children, they addlow them to recognize themselves
in the story, favoring the development of indivitlparsonality. They contain several
layers of meaning and enrich children’s lives inesal different ways. One book
does not do justice to the quantity and varietyth& contributions made by these
stories to children’s lives.

The workshop is accompanied by the “Reader’s Diary,which the child will
record all of his or her impressions. Readinghis tase, is also integrated with the
idea of placing children in the conditions to produheir own fairy tales.

Reading Paths

Reading is the most representative example of h@amds originate and intersect in
the collective imagination. It is one path that t@nfollowed but it is only one of the
many possibilities, constantly crossed and intéeseby others. A path that unites,
connects, links texts, stories points of apparé)tidcture and separation, and draws
constellations.

In this way, books too become a part of the childréives, of their present reality, in
an ocean of stories in which there is no longeepasation between school and
experience, between study and free exploration. #aeher and librarian can
therefore become the navigator on this unpredietabt fascinating adventure.

A “Reading path for elementary school”

A child’s world is rife with “Discoveries:” all thaadults take for granted is revealed
before their eyes as mysterious and worthy of &rrthvestigation. Emotions, more
than anything, inspire the greatest curiosity amdvgke the most disturbing
guestions to which adults often cannot find a sidfit answer. Stories about fear,
about encounters with different contexts, the difiies in family relationships
become, in this sense, pretexts for talking aboetself, about one’s own fears and
aspirations.

“Reading path for middle and secondary school”

Adolescence - the in-between age. Adolescenceimeof biological, intellectual
and emotional development. In limbo between chitdhand adulthood, adolescents
are metaphorically similar to the heroes from mythsomic books, from Ulysses to
Spider Man, characters who will accept no comprem)idut choose to make their
own choices, though they are often torn betweefflictng identities.

Mix Genres: A fundamental strategy for promotingdieg in middle and secondary
school. Music, film and comic books all tell starigust as traditional books do.
Building multimedia bibliographies provides childréhe opportunity to enrich their
cultural frame of reference and fosters their @ityo

CHAPTER 6 — “The Art of Narration”
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In one of the most beautiful scenesidie OdysseyJlysses sits down — incognito —
as a guest in the court of the Phaeacians. A blard entertains the other guests with
his song. He sings “acts of heroes, the storiesse/li@me reach as far as the infinite
sky.” He sings of the war with Troy, tells of Ulgssand his exploits. And Ulysses,
hiding his face in his large purple mantle, crige.had never cried before, especially
not when the facts that he now hears narrated lactzcurred. Only now, hearing
the STORY, or HIS LIFE STORY. In hearing his oworgt Ulysses is moved and
appreciates the full concept of its meaning.

Not only because the events narrated are paintilalso because when he lived
them directly, he had not grasped their importaitas.almost as if, while acting, he
was consumed by the context of the events. Itnosl as if, he had always been
trapped in the present of these actions, breakiegtemporal series of before and
after. Now, however, in the bard’s account, theaidinuous timing of those events
unfolds in a story.

Only now is Ulysses able to recognize himself as tiero of this story. Fully
appreciating the significance of the narrated stbey finally understands who the
protagonist is. Therefore, before hearing his otenys Ulysses doesn’'t know whae

is: the bard’s story, another man’s account, finalyeals to Odysseus his own
identity. And he pulled his purple mantle over faise and cried.

(Cfr. Adriana CavareroJu che mi guardi. Tu che mi racconti. Filosofia ldel
narrazione Feltrinelli, Milano, 1997).

The way of thinking and feeling that helps childi@md in general all people) to
create a version of the world in which they cangma, at the psychological level, a
place for themselves, a personal world, is a pegiagbissue of fundamental interest,
in particular when dealing with children sufferitige trauma of separation from their
parents.

To this end, it is interesting to consider NARRAN@s a mode of thought and its
function as a vehicle to create significance.

We build the analysis of our cultural origins ahe beliefs that are dearest to us in
the form of stories. It is not only the “contentf these stories that attracts us, but
also the skill with which they are narrated. Evenr onmediate experience, what
happened yesterday or the day before, we exprdabe iform of story. What is even

more significant is that we represent our entivedi(to ourselves and others) in the
form of narration. Quite probably, narration has same importance for the cohesion
of a culture as for the structure of an individifel.

Feeling comfortable in the world and knowing whgoe fit in your own life story is
even more difficult today due to the enormous iaseein migratory movements. It is
not easy to help a child/young person create & shat inserts him or her into the
world, beyond the world of the family and communityone or more parents have
left Ukraine for Italy, Spain, Portugal, etc...
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School, thispied-a-terre outside the family, must be able to help studemd if
narration is to become a tool to aid the mind isiggsng significance, it requires
work on the part of all academic personnel (teagheducators, psychologists). It
must be read, created, analyzed, understood as, gaeeived as fundamental to the
growth of children.

Appropriate training is therefore fundamental for traelults who will be running
NARRATION workshops. This training can be conductbdough meetings with
narration specialists, or in a collegial contextd ashould include the following
methods:

» Learning techniques of narration: this must adapand interest the various
age groups of children/young people;

» Learn techniques for creative reading and readiogdawith interruptions at
the right moments, including requests for analgsisl comparison with the
subsequent phases of the story;

» Use words in expressive forms of communicationhwitgh and low tones,
rhythms, pauses, restoring to language the musid¢hat the rush of television
has destroyed;

 The importance of language, values, artistry andirality of the chosen
stories.

Why a Narration Workshop?

Stories can be a useful tool for the real reconstructidnttee emotions and
mechanisms of social and family life of childrendamdolescents who are
experiencing moments of great physical and psyghcdd distressNarration has a
strong capacity to penetrate consciousness iretleand dream world of childhood.

Stories thasavelives

It is with and in narration that life is deconstert, reconstructed, remixed, and re-
ordered; stories symbolically unfold it and tramsidt, moving it, opening paths and
connecting lines, giving it meaning.

Storytelling helps us to grow
It is a continuous exercise in the exploration leé¢ tvorld and human possibilities,
allowing for imaginary experimentation.

Recounting
Narration is the word, the word passed on for generations ftiee oldest to the

youngest. The stories of families, communitiegjitrans, and customs of one’s own
country: a multitude of shared stories. Narratioms ithe role of cultural and
experiential transmission and it is here that myghg legends belong specifically to
each family and every people.
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My Story-Your Story

To narrate means telling your story and asking your listener &n ardent
identification with a “perspective” that is differefrom your own. Narration is able,
perhaps more easily than other expressive meansindpire a process of
identification that captivates the listener ancdkdily propels him or her into the lives
of the characters as if he or she were one of them.

Storytelling

In storytelling, which requires the refinement of listening abibtiea special
relationship of complicity is established betwebr speaker and the listener. The
relationship between speaker and listener is nesipa. The narrator reacts and
interprets the small and large reactions of hisesr“audience.”

The Poetry of the Spoken Word

The rhythm of words, the timing of the stories, $@8) colors, gestures, the different
ways of accentuating the various episodes of tbgy,sthe ritual with which each
narrator surrounds him or herself, are all parthef art of narration. This telling of
personal stories, myths, and travels inspires mmnld fantasies.

Proposal for a Narration Workshop

Leaving — Returning: the journey

Adventure has always accompanied human beingsin toments of freedom. But
travelling has also always included migrationsrafividuals and peoples. Within a
journey, the real adventure hides the most secegings, unspeakable fears, profound
reflections on life and what we can do to improyeand like in a mirror, everyone
can see him or herself.

Phases of the journey and their meanings

*Departing meantelling of sadness;

*Distance

*Detachment meartslling of leaving the family;

*Adventure;

*The unknown meartglling of knowledge and the intrigue of the unknown;
*Fear;

*Punishment;

*Adaptation to new situations;

*Memory of return meanglling of distress and desire for return;
*Challenges to overcome;

*Recognition;

* Return meangelling of return, reunification, the joy of reunion, rediseoy of
family places;
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“The Game of Stories and Cards’creating an infinite number of travel storieshwi
children.

Design playing cards with the children. On eachevai word (one of the steps of the
journey) and create a relevant illustration. Eadndrphase) is loaded with countless
storytelling opportunities in a game with endleasiations, because each word does
not have a sole meaning, but is open to many ird&fions. In a unique, “fairy tale-
esque” way the child is inspired to tell about dsisher world, to tell his or her story.
Each word enters in immediate contact with perserperience and helps shed light
on the child’s identity.

Mix the cards!

Take care to have the children invent the rulegbef‘Game of Stories and Cards.”
Through the game, children - alone or in the growgll work to create their stories,
structuring them around the cards that they've ehpkaving, losing, finding, doing,
undoing, redoing in yet another way, creating, rdgstg, recreating relationships
with beings and things, indefinitely. During thermragion game, the child constructs
networks of analogies and correspondences withctimerete reality of his or her
experience. Be, have, do, take, give, love, hate, Hie, are all verbs that assume
meaning through their narration.

Part 1Il: Multi-functional service for families and the world of school:
information, support and consultation for teachers and the families of children of
emigrants.

Chapter 7: Cultural dynamics in the family’s migvat experience

The Migratory Experienceaffects every dimension of human existence.
EMIGRATION and IMMIGRATION are the two inseparaldales of the same coin,
and one cannot be explained without the othes.tlieé same life story.

TO EMIGRATE means to leave your history behindmians leaving your family
and community behind, not to mention your tradsioways of life, ways of feeling,
acting and thinking, your language, your religiomn \aell as all the other social,
political and mental structures characteristic lté person and society... in short,
your culture.

IMMIGRATING to the host country means facing a rgabbout which you may
have information but with which you have e&perience The migrant lives in the
absence of ahared history a condition that is accentuated by the perceptibn
marginalization. It is not thesilence of emptinesgenerated by the sudden
interruption in continuity, but the absencenstnesses to one’s past, one’s history

It means living in a country with its own culturdifferent from “yours,” with its
own, different traditions, different ways of lifejays of feeling, acting and thinking,
its own language, its own religions, its own sqcjablitical, mental and societal
structures, structures characteristic of the peso@hel society of immigration.
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The family life of migrantsis therefore inevitably traversed by different aue
experiences and the unit is forced into a dailytacinwith a reality that is different
from it. Members of the same family live simultansly in different social
environments, often on opposite ends of the world.

We can affirm that the culturadlentity of migrant families is the combination of
many different experiences of belonging to differealtural realities, which are at
times in opposition with one another.

In this sense, migration is a potentially, but netessarily traumatic experience, to
the extent to which the migrant, forced by an exdérunfamiliar, different reality,
must come to terms with his or her own identityd drave the ability to deal with
abandonment and loss. And also with separationeedinfj that prevails in the
migratory experience and which hits doubly hardfamilies where parents are
separated from their children.

Separation

The concept of separation is not exclusively therqayative of the psychology of the
formative years. The cyclical return of this expagde, in the course of a person’s
lifetime and not only in the lives of the migrantsads us to consider separation as an
experience which is at once painful but vital, asdsuch is a fundamental category to
examine for a more complete interpretation of thefedsive attitudes and
mechanisms set in place by families of migrantscope with the migratory
experience.

Coping with separation

When faced with feelings of separation, or thermaé and external uprooting both
for individuals - such as the children - who remairhome as well as for the ones
who leave, we react according to our own life eigreres. It is in the ability to cope

with separation that we see the ability of the #Hpatent to maintain, through a
dynamic and vital relationship with their childrenthe country of origin, the unity

and continuity of family identity which is in a $¢eof transformation: | am here, but |
am not here. Not finding this balance between th ‘worlds,” far away and close

at the same time, would mean succumbing to lossafidring.

Parents and children: close and far. One reflebts dther in the emigration
experience

Parents in emigration

Losing the points of reference represented by #mily and socio-cultural bonds
means challenging theontinuity of one’s identifying bonds. And maintaining one’s
role as a parent is fundamental to tbantinuityeven if one’s children are far away.
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The double in the life of the migrant

Those who emigrate find themselves faced with & sbdouble absenceabsence
from the world they’ve left, and, initially, alsdosence from the world in which they
live. This double absence from the country of erigs well as from the country of
immigration means a non-participation in the défly of each of these countries.

In emigration, the individual is immersed in a pébing reality, which evokes
double-ness or ambiguity, in countless and varied images: toeible country,
double language, double culture, double sociabmatiand therefore,double
belonging.Contrasting word pairs become an integral parthefindividual’s daily
life: near/far, included/excluded, internal/extdyreccepted/rejected, same/different,
etc...

Emigrants and, by consequence, their families ilivéntense social conflict. The
societies of origin and immigration often consideem marginal individuals and
non-citizens for whom solidarity is expressed, moitrespect or acknowledgement.
In search of recognition, emigrants often make eowa concerns central, attempting
to construct an image around them, as symbolic festations of their newfound
wellbeing. It is the expression of a desire to éeognized as successful members of
one’s group in the country of origin and immigratid’he desire to return, to return
wealthy, to be become figures of prestige in thgimicountry. By consequence, their
children receive and show off material items inrtikemmunities, the “luxuries” that
they can afford. This is how thmythologizationof the migratory experience and the
country of immigration occurs.

The children of emigrants left at home

The children’s experience of the parents’ counfrinumigration is mediated by the
stories parents bring home. Tlohild’'s perspectiveoverlaps with theparent’s
perspective Inevitably, the life stories of their parents @dd assume aythical
guality in theperspectiveof the children.

The children did not participate in their parerdscision to emigrate and generally
they do not understand the motivations expressethdéygrown-ups to justify their
choice. The phase that precedes emigration, whdtiveed or voluntary, is a
tormented phase in family life, fraught with doyldesars and distress.

At times, the children witness disagreements betvikeir parents, as well as bitter
family arguments; at other times they share sibmatiof anguish or panic with their
parents and can become the target of their paragtg’ession, when adults unleash
on their children the stress they are unable tdaawonstill other children (with their
own difficulties and depression) are ignored byrtharents, who become completely
absorbed by their own problems.
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One cannot underestimate the fact that for thelml of emigrants left at home, the
world as they know it is strongly impacted by thgarents’ migratory experience.

And if a child is forced to face an event as draenas the emigration of his or her
parents, which he or she “did not choose,” thetr@aavill be to consider emigration
as something imposed from on high — by the growsi up

The hostility and blame felt towards both parergs ceach levels of high intensity
and can manifest in various ways. Children tenfie#b excluded and think that their
parents are only worried about themselves. In #ee of adolescent children, the
situation is even more delicate.

Adolescence is the best and worst time for evepgsgnce, including the experience
of emigration within the family unit. We must remieen that in this period of life,
the main concern is the search for and consolidatiba sense of identity; the
introduction of an event such as emigration at stagje can greatly disrupt the sense
of identity.

“Training Sessions” for parents:

How to analyze this emigration experience as paramtprevent uncertainty and a
sense of temporariness within the family? How todimage on this migratory
experience, rich in ambiguities, for their childdeft at home? What are the methods
of family communication? How do they usually prawigxplanations to their
children?

From this emerges the need to organize “Trainingsi®as” for parents, both for
parents who have already emigrated and those jmgparleave.

The aim of this training would be first to breakdotie taboos surrounding parents
who emigrate alone, leaving their children behifikis measure will help break the
isolation of their condition and support them ireithdifficult role of “distant
parents.”

A multi-functional service managed by a multidisciplinary team comprised of
education experts, psychologists, social workedsicators and social caseworkers
specialized in themes inherent to emigration ared globlems of the children of
emigrants left at home. This service would creata@propriate and protected area of
support for teachers and the families of childréremigrants that safeguards the
rights of minors.

Aims of the Service

22



*Promote the rights of minorsand their unique psychological and physical needs
for growth;

* Provide updated information on existing services in the territory, facilitagin
families’ access to them (ex. A “Pocket Book:” frents and one for children);

*Offer school information and orientation;
*Offer support activities for effective school insertion;
*Offer school progress support activitiedor the children of emigrants;

» Offer specialized consulting servicedo teachers, educators, an psychologists
working with the children of emigrants (A “GuiderfBrofessionals”).

*Organize “Training Sessions’for teachers as well as parents.

The beneficiaries

A service that acts as a Centre-Resource for all fisily members of emigrants:

*To families going through particularly difficult meents;

*To families that are dealing with problems linkedtlhe emigration of one or more
of its members;

*To families dealing with the problems linked to asgiion and divorce;

*To separated parents;

*To parents and children together;

*To children and families that serve as legal guanslito minors in the absence of
their parents;

*To the children alone;

*To local social and healthcare services;

*To all educational entities at the territorial any level

A Service that acts as a Centre-Resource for schqomersonnel:

*Concretely favor the right to education and training for the cheldrof emigrants
left in the home country

*Provide a permanent servicefor integrated planning between the school and
outside partners;

*Create a space for research and experimentationf new forms of social and
cultural integration;

*Document and collectspecific experiences within the school and thalloerritory,
promoting promulgation and the exchange of results;

*Promote and promulgatethe educational and training experiences of taached
caseworkers, documenting projects implemented, mahteroduced and results
obtained.

A service that acts as centre-resource to conséruetationship between the school
and territory:
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» Identify entities outside the school with whom tderact, starting from the
local contexts in the territory where families whwave experienced
immigration have made a significant impact; excleangth such partners will
facilitate recognition and comprehension of thefeces.

» Collaborate with local institutions, NGOs, cultuessociations, etc., to create
cooperation and exchange networks between the wafrldchool and the
territory in order to share and promulgate meanihgixperiences and to
jointly promote initiatives in the local territotyat aim to sensitize the public
to the problems of the children of emigrants Ieftie home country.
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